Graduate Student’s Name

Section A: 

Demographic Information

The Principal

Age in Years:  30 and under        31-37       38-45        46-55        56-62          over 63


Sex:    F          M            Years as a principal                   Years in Education


Degrees Held:      Bachelors               Masters             Doctorate


Management  Certification:   Year              Institution


Ethnicity: White/Non-Hispanic          Black/Non-Hispanic                    Hispanic                   

                 Asian/Pacific Islander             American Indian/Alaskan Native            

                 Non-Resident/International
 
Major teaching field


Extra-curricular activities directed while a teacher



The School 

Location:  Rural          Suburban          Urban           The Grades in the school

Number of:  Teachers                       Students


Percent of students:  White/Non-Hispanic          Black/Non-Hispanic        Hispanic                   

                                  Asian/Pacific Islander        American Indian/Alaskan Native            

                                  Non-Resident/International
 

Other certificated personnel                                  Non-certificated personnel


TAAS:    Exemplary             Recognized             Acceptable             Low performing


Percent of students receiving free and reduced Lunch


Name of School District 

Section B

In this section we are trying to establish how principals conceptualize their notions of what makes a school a “good” school as opposed to a “fair or poor” school.  

Much of the current educational leadership literature focuses on effective schools and more currently how we develop our schools as community. The new nomenclature currently used  is “good school.”  How would you describe a good school?

For our purposes school culture is described as “What the school values.” How would you describe the culture of a good school? 

Section C

We are trying to understand the importance of the relationship between the principal and the teachers.

Explain how the relationship between the principal and the teacher important for the school.

Describe what you think are the most critical feature for a successful working relationship between teacher and principal.

What do you do to create good relations with your teachers?
Section D

In this section we are trying to establish the attitudes beliefs and values that  principals have with regard to teacher supervision.

What is the purpose of teacher supervision?

Do our assessment practices (TTAS, PDAS) really work? Do you believe that the process achieves the intended outcome? What do you believe are the outcomes?

Do you think that the principal is the best person in the school to do supervision? For example is there any value for a principal with no education or experience supervising a French language class.

When supervising teachers do you report on what you observe or do you consider other factors when writing your reports? Explain

Section E

We are trying to establish the understanding and value principals attach to the role of parental involvement in their student’s education.

What do you believe is an appropriate and necessary level of parental involvement in the student’s education? Explain.

What do you do to encourage and support parental involvement in their student’s education?

When a parent asks you to change their student’s teacher how do you react? Explain why. Try and establish the answer under one of the categories: I do so willingly, I do so hesitatingly, I do so begrudgingly, I try my best to discourage it, I resist their efforts to have a change.

Section F

We are trying to understand the importance of student behavior in the operation of the school

Is student discipline an important aspect of a good school? Explain

Do you know of teachers who rarely have student discipline problems?

 Yes___  No​​___

If yes what is it that those teachers do that results in good student discipline.

Describe what it is that teachers do that have poor student discipline.

Section G

We are trying to establish the understandings that principals have about leadership

Describe he difference between a “linear” leader contrasted to a critical thinker and systematic problem solver?  

What do you believe are the most important characteristics of a good leader? 

How would you describe yourself as a leader?

Guided Interview for the Principalship

We are trying to establish and or understand the beliefs values and attitudes of principals and how those beliefs values and attitudes effect the leadership of the schools. Your task is to interview three principals, who have never answered this questionnaire, and report your findings to your professor by the due date.  

Inform the interviewee that you are on a field assignment and that the data collected will be used for research. The interviewee should also be told that the information given will be used anonymously.  Phrase your questions appropriately for the situation and circumstances. The following guide to this research project should be helpful.

The following is intended to be a help to you doing your interviews. 

Thanks to:
Loland, J. , & Loland L. H. (1994). Analyzing social settings: A guide to qualitative observation and analysis. Belmont, CA: Wadsworth Publishing Company. 

Marshall, C. , & Rossman, G. B. (1989). Designing qualitative research. Newbury Park: CA: Sage Publications.

What is research?  What is a research proposal?  How do the two relate to each other?  For the social scientist, research is a process of trying to gain a better understanding of the complexities of human interactions.  Through systematic means, the researcher gathers information about those interactions, reflects on their meaning, arrives at and evaluates conclusions, and eventually puts forward an interpretation of those interactions.  Quite unlike its pristine and logical presentation in journal articles-- "the reconstructed logic of science" (Kaplan, 1964)--real research is often confusing, messy, intensely frustrating, and fundamentally nonlinear.  In critiquing the way journal articles display research as a supremely sequential and objective endeavor, Bargar and Duncan (1982) describe how, through such highly standardized reporting practices, scientists inadvertently hide from view the real inner drama of their work, with its intuitive base, its halting time4ine, and its extensive recycling of concepts and perspectives. (p. 2)

The researcher begins with interesting, curious, or anomalous phenomena, which he observes, discovers, or stumbles across. Research seeks to explain, describe, or explore the phenomenon chosen for study.  The research proposal, then, is a plan for engaging in systematic inquiry to bring about a better understanding of the phenomenon.  The Proposal must demonstrate that (1) the research is worth doing, (2) the researcher is competent to conduct the study, and (3) the study is carefully planned and can be executed successfully.

Research is worth doing if it builds knowledge.  One can build knowledge in many ways, from the creation of better measuring or observing devices to the construction of innovative theories.  Figure 1 shows a spiraling, recycling, never-ending picture of knowledge building.  Researchers can make contributions at any or all stages of this process.  

Personal, tacit theory and formal theory (from a literature review) help to bring the question, the curious phenomenon, or the problematic issue into focus.  The potential research moves from a troubling and/or intriguing real-world observation to personal theory, to formal theory, concepts, and models from literature, which frame a focused research question.  The researcher August create a model, as certain, relevant concepts, develop a set of guiding hypotheses, and even derive operational definitions from the related literature review.  The researcher August also use the review to justify the setting and the sample for the study.  Then they will go forth to collect data. 

The model of the research cycle (presented in Figure1) serves to illustrate how the researcher determines whether the question being pursued is significant or not.  Reviewing formal theory and literature August demonstrate that the curiosity or problem has already been satisfied or solved; in this case, no new knowledge is needed.
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Research is worth doing only if it explores some part of the research cycle that is still unknown, that has not been explained well before.  The researcher August test hypotheses, develop better descriptions and indicators of concepts, expand generalizations, or challenge extant theory; whatever the focus, the researcher must demonstrate that the research contributes new information.  The research proposal is a written demonstration of the means by which the research will add to knowledge.  The proposal tells the reader just how the research fits into the model of the research cycle.

A research proposal demonstrates a link with the research model in general, but it must also answer the following questions: 

· Who might care about this research? To whom will it be significant? 

· How will the researcher conduct this research? 

·  Is the researcher capable of doing this research?

The Literature Review

The literature review serves four broad functions.  First, it demonstrates the underlying assumptions behind the general research questions.  If possible, it should display the research paradigm that undergirds the study and describe the assumptions and values the researcher brings to the research enterprise.  Second, it demonstrates that the researcher is thoroughly knowledgeable about related research and the intellectual traditions that surround and support the study.  Third, it shows that the researcher has identified some gaps in previous research and that the proposed study will fill a demonstrated need.  Finally, the review refines and redefines the research questions and related tentative hypotheses by embedding those questions in larger empirical traditions.

As the researcher conceptualizes the research problem, he locates it in a body of theory.  Initially, this August be an intuitive locating, chosen because of the underlying assumptions, how the researcher sees the world, and how he sees the research questions fitting in.  However, as the researcher explores theoretical literature, he must identify and state those assumptions in a framework of theory.  This framework could be school leadership theory, curriculum theory, organizational theory, learning theory, adult socialization theory, or whatever body of theory is appropriate.  This section of the literature review provides the framework of the research and identifies the area of knowledge that the study is intended to expand.

The next portion of the review of literature should, quite literally, review and critique previous research that relates to the general question selected.  This critical review should lead to a more precise problem statement or refined questions because it demonstrates the specific area that has not yet been adequately explored, or it shows that a different design would be more appropriate.  If a major aspect of the significance of the study arises from a reconceptualization of a topic of inquiry, this is where that should be developed fully. 

Help with the interview


Here we shall deal with the more technical matters of introduction, format, leading questions, and interviewer activity during the interview, and the use of separate guides.

· Explain purpose and nature of the study to the respondent, telling how or through whom the person came to be selected.

· Give assurance that respondent will remain anonymous in any written reports growing out of the study, and that their responses will be treated in strictest confidence.

· Indicate that he August find some of the questions farfetched, silly or difficult to answer, the reason being that questions that are appropriate for one person are not always appropriate for another.  Since there are no right or wrong answers, he/her is not to worry about these and do as best he can with them.  We are only interested in his/her opinions and personal experiences.

· He/she is to feel perfectly free to interrupt, ask clarification of the interviewer, criticize a line of questioning, etc.

·  Interviewer will tell respondent something about himself-his background, , and interest in the area of inquiry.

This list should be read as a set of points to cover, some when asking for the interview and all when beginning the interview.  But it should not be interpreted, mechanically, as a set order of items to be run through in rote fashion.  You will probably want to vary the style and order of coverage according to the dictates of the circumstances.  The important point is that these are matters of common politeness and involve information that the interviewee has a right to know.

Flexible Format.  

As can be seen from the wording and layout of the interview guide examples provided, a guide is not a tightly structured set of questions to be asked verbatim as range of pre-worded likely answers.  Rather, it is a list of things to be sure to ask about when being interviewed. For this reason, the interview instrument is a guide rather than a schedule or questionnaire. You want interviewees to speak freely in their own terms about a set of concerns you bring to the interaction, plus whatever else they might introduce.  Thus, interviews might more accurately be termed guided conversations.
It happens that people vary a good deal as to how freely they speak or how chatty they are.  When you encounter less verbal interviewees, it is likely that you will go through the interview guide in the order that you have set up the questions.  The interviewee August provide little in response to each question, giving you little place to go save on to the next question.

Fortunately, however, many people are verbal, chatty types.  In response to a given question they will raise all manner of leads and puzzlements that August merit pursuit, either at that point or reasonably soon thereafter. (Ideally, you should pursue such a lead at a moment when it is also of concern to the interviewee.) Also, in the course of talking about things the interviewee cares about, some of the questions in other parts of the guide August inadvertently get answered. The interview guide in such cases provides a check list of sorts, a kind of inventory of things you want to talk about during the interview. You can check them off as they are accomplished. 

Leading Questions.  

A word of caution about wording questions: Avoid posing questions in such a way that they communicate what you believe to be a preferable answer.  Questions so posed are known as leading questions.  Thus, instead of starting off with "Don't you think that ... ?", begin with something like 'What do you think about ... ?" Instead of "Is it not likely that ... ?", use something like "How likely would you say it is that ... ?"
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